


This edition of Guidelines for Debate aims to define what gender perspective is and to provide guidance for its incorporation in the 

development of public programs and policies. To this end, the paper proposes dynamics for discussion that arise from the revision 

of the precedents and other elements that conform gender perspective. 

A critical ontology of ourselves should not be considered as a theory, a doctrine, nor as a permanent body of knowledge 
that is accumulating; it should be regarded as an attitude, an ethos, a philosophical life in which the critique of what we 

are is both the historical analysis of the limits imposed on us and an experiment with the possibility of going beyond them.
Michel Foucault

by cecilia garcía

The aim of the series guidelines for debate is to influence the formulation, 
implementation and evaluation of programs and policies through guidelines that foster 
the debate of ideas from a progressive approach. The collection features a cool exchange 
of data and theoretical and methodological tools for analysis and action aimed at 
emerging political generations.



In order to fully understand what gender perspective is and how to apply it, it is necessary to know its origins. The concept “gender”, 

as a category of analysis, is closely related to the feminist movements that began in Europe during the 17th Century. The raise of 

awareness of women – with many bourgeoisie, philosophers, and writers among them– as a group historically oppressed by a 

patriarchal  system was a turning point of what would be later known as first-wave feminism.

During the 18th century, the demands of these women added up to the arguments of the French Enlightenment intellectuals who 

claimed their right to be treated as free and equal individuals. The influence of both movements expanded rapidly in  Europe. 

Unfortunately, women also had to face their critics, and when the French Revolution came to an end, they realized that such 

demands had not been considered.1 

Nevertheless, these facts laid the the foundations to continue the efforts to vindicate women’s rights; from the access to education 

and the conquest of civil and political rights, to the recognition and respect of their autonomy and their bodies. All these struggles 

acquire different shades according to the historical period and context during which they develop. However, all of them aim for the 

same goal: to put an end to inequality between men and women. 

off we go



Then, how is it related to gender perspective? As we mentioned before, Feminism, as an ethical-political movement, was born 

and developed during the 17th and 18th centuries. Later, some other Feminist theories would revisit the concept of  gender 

– understood as a social, cultural and historical construction derived from the meanings attributed to sexual differentiation- to 

refer to the studies of the movements of women because they considered it to be a neutral and objective term in the pursuit 

of academic legitimacy.2

The term turned out to be adequate; it made evident the need to understand what happens with men attached to the 

hegemonic model and how they have responded to such movements. The concept became an analysis tool to understand 

the causes of feminine subordination and the factors that perpetuate it. Also, it reveals the underlying exercise of power and its 

consequences in relationships structured upon gender.

Finally, after a series of efforts that led to the creation of instruments to guarantee women’s rights,3 Gender Mainstreaming was 

adopted as strategy to improve the life conditions of women and promote the equality of opportunities, taking in consideration 

the impact of the relation between genders. The Fourth World Conference on Women, which took place in Beijing in 1995, is 

the event framing the beginning of this principle.4

Nowadays, this debate has become a central focus of public policies, academic plans, and social projects. Nonetheless, 

incorporating gender perspective is not always an easy task, as it requires distancing ourselves from an androcentric5 world 

view, as well as a critical approach to problems concerning both women and men. “Above all, employing gender perspective in 

politics implies a feminist view as starting point.” (Serret, 2008, p. 51)



Gather a group of 10 to 20 persons interested in knowing what gender perspective is and how to formulate 

programs, projects or public policies with a gender focus.

Prepare in advance a space with a hundred cards (10cm x 20cm) of at least three different colors, and 

black or blue markers for all participants.

Choose a color of cards to use first and ask the participants to write individually their own definition of 

gender as a concept. It is important that the cards can be read from at least 6 meters (20 feet) away. The 

definitions should be written clearly on one side of the card with felt-tip markers.

Once all participants have written their definition, the facilitator will collect and post the cards on the board 

with tape, tacks or some other material.

The facilitator should read out loud the ideas for the participants who will try to integrate all the contributions 

into one single group definition.

dynamic 1



It is important that, by the end of the dynamic, the participants understand that gender is a historical and cultural construction 

that has been transformed through time, that it is learned and interiorized through social contact, which establishes the 

attributes assigned to men and women. Therefore, it determines a series of roles, attitudes and behaviors based on sexual 

differences as well as structuring relationships of power.

One of the reasons why we must clarify this concept is to avoid the misconception that gender is a synonym for women, and 

that gender perspective only deals with designing programs for this segment of the population.

on we go



Pick a different card color for this dynamic.

The facilitator must ask the participants to think about the consequences of building relations inside a 

patriarchal system that has established a hierarchy between genders, mantainning and legitimizing the 

alleged male supremacy.

Each card must contain only one idea, although participants may use as many cards as they need.

The group’s answers may vary according to its characteristics. The facilitator should group the ideas in 

categories which may be narrowed down according to the context that will be analyzed: education, work, 

politics, family, community, health, and others. For example, if one of the consequences of traditional gender 

relations is the inequality of access to management positions in a company, this idea should be grouped in the 

work category. The facilitator can create as many categories as the group wants. 

dynamic 2



The thoughts generated by this dynamic are relevant for the political debate because they are the same issues that we have 

attempted to address from this space. Therefore, they are salient on the public agenda. 

This has moved governments, private assistance institutions, non-profit organizations and other social forces to 

develop programs aimed at these issues. However, this programs are not always designed and implemented from a  

gender perspective.



The person facilitating the discussion should ask the participants to gather in groups of 4 or 5 people. Ideally, 

there should be as many groups as categories created in the previous dynamic. If the group is small, the 

participants will choose the contexts that will be discussed (2 or 3).

Each team should make a proposal of a program or policy that attempts to solve a specific issue from the 

contexts previously chosen. Participants can also analyze a preexisting program or policy in order to 

determine if it was created from a gender perspective.

The facilitator will formulate a series of questions6, 7 that will aid the teams to complete this activity using the 

category “gender” as a tool of analysis. You can write the questions on a board or prepare a document that 

contains them and give a copy to each team.

dynamic 3



- What are the gender relations established between the women and men involved in the 

  proposed program or policy?

- Is the analysis of the problem taking into account the data disaggregated by sex?

- Does the program seek to transform the institutions that perpetuate gender inequality?

- Does the program or policy explicitly promote gender equality?

- Has the potential negative impact of the project or policy been considered (e.g. potential increased 

  burden on women or social isolation of men)? 

- Is the compatibility between work and family being considered for both men and women?

- Does the planned objective reflect the needs of both men and women? 

- Does it take into account the problems and the gender gap, and does it address the needs of both 

  women and men?

- Will both men an women participate in the design, implementation and evaluation of the program 

  or policy? If not, specify why.

Gender Presence

Gender Data

Gender  

Equality/Inequality

Gender Impact

Gender Results

Gender Participation

- Have indicators been developed to measure progress towards the fulfillment of each objective? Are 

  indicators disaggregated by sex?

 - Have stereotypes or structural barriers that hamper full participation of women or men in the 

  activities been considered?

Gender Differences

Gender in Context
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At the end of this activity, ask the group to share their reflections and provide feedback.

What were the conclusions drawn? 

What challenges did they find to present their proposal with a gender perspective? 

What structural changes are required to implement their program or policy? 

Now that we know what gender perspective is and how to incorporate it in the formulation of projects, policies and programs, 

it is important that we apply it and share what we have learnt. After all, it is an art that takes practice to master.8, 9  
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