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Activity

Individual

Group
Generating Ideas
Organizing Ideas

Sharing Ideas

Practicing
Checking for Understanding
3-Step Interview







Alligator Arms







Ball Toss







Card Sorting







Case Study







Charades







Daily Journal (Workbook)







Debate







Demonstration (Guided Practice)







Field Visit







Finger Review







Fishbowl (Discussion)







Four Corners







Graffiti Wall







Group Action Planning







Group Brainstorm







Hot Seat







Individual Action Planning







Individual Visualization







Information Search







Interpreting Images







Jigsaw (Group Presentations)







Know Want Learned







Knowledge Continuum







Margolis Wheel







Muddiest Point







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Activity

Individual

Group
Generating Ideas
Organizing Ideas

Sharing Ideas

Practicing
Checking for Understanding
Panel Discussion







Paper Cabbage







Participatory Photography







Peer Presentations







Picture Story







Placemat







Pocket Chart







Positive Minus Interesting (PMI)







Prioritization Grid







Prioritizing by Dots







Problem Wall & Solution Tree







Quiz







Responding to Quotations







Road Blocks







Role Play







Send a Problem







Snowball Brainstorm







Stations







Sticky Note Grouping







Story With a Gap







Storytelling







Team Review







Think Pair Share







Truth Statements







What Am I?







Word in a Hat










[bookmark: 3-Step Interview]3-Step Interview
Type: Sharing Ideas

What Is It?	Why Use It?

VISUTronX. ISBN 0-9695388-3-9.
1 of 1

In groups of three, participants take turns asking questions, sharing ideas, and taking notes. They then share with the larger group.

Provides the chance for participants to share their ideas Provides the chance for participants to ask questions Helps participants think about their learning Participants learn from each other





How to Use It
1. Divide the participants into teams of three.
2. Assign each person in each team as either A, B, or C (each team will have an A, B, and C person).
3. The A person is the interviewer; B is the person being interviewed; C is the reporter (note taker).
4. A asks B a question related to the learning. B answers the question. C writes down the answer. (You decide on the length of the interview.)
5. The roles rotate after each interview. Give the participants a certain length of time for the interview and announce when they need to change roles.



6. Ask the participants to return to the larger group.
7. Ask each person to share one thing they learned when they were the reporter, with the whole group.




Trainer Notes	Variation

Encourage participants to include both open-ended and closed-ended questions.

Adapted from: Bennett, Barrie, & Rolheiser, Carol. (2008). Beyond Monet: The artful science of instructional integration. Toronto, ON:

You may need to provide a list of questions for the participants to ask, or you may want to discuss the qualities of good questions before beginning this activity.
You may find it helpful to provide participants with
worksheets to use when they are the reporter.

Radio Interviews: Pretend that this is a live radio show. Each group chooses a broadcaster and presents the results of the interviews to the larger group as if they were on the radio.

[bookmark: Alligator Arms]Alligator Arms
Type: Checking for Understanding

What Is It?	Why Use It?

1 of 1

A quick way to gauge how well participants understand or enjoy a topic / lesson through simple arm movements.

Helps participants track their learning progress
Helps trainers gauge how much participants understood or enjoyed a topic



Adapted from:




How to Use It
1. Decide what kind of feedback you want to get from participants. Do you want to know how much they understand? How valuable the lesson was? How much they enjoyed a particular activity?
2. Ask participants to stand with their arms sticking out in front of them, palms touching like an alligator’s mouth.
3. Explain that arms wide apart means “a lot” and arms touching means “not at all.” Ask participants to indicate with their arms how much they enjoyed/learned from/ understood the topic they just learned about.
4. If there is wide variation in the responses or if most people kept their arms close together, ask them to give more specific feedback about what was difficult or frustrating.

Variation
Stand / sit / crouch: instead of indicating their feedback using their arms, you can ask participants to crouch for “not at all,” sit in their chair for “somewhat,” and stand with arms in the air for “a lot.”
Thumbs up / sideways / down: instead of alligator arms, ask the participants to use their thumbs to indicate their feedback (up = a lot, down = not at all, sideways = in-between).

[bookmark: Ball Toss]Ball Toss
Type: Checking for Understanding

What Is It?	Why Use It?

marcy_and_eva.pdf
1 of 1

As an energizer / review, participants toss a ball. When each participant catches the ball, they must respond to a question before passing the ball to someone new.

Helps participants track their learning progress Helps trainers gauge participants’ knowledge level
Gives feedback about the effectiveness of the lesson/ workshop




How to Use It
1. Ask the participants to stand up and form a circle.
2. Create an open-ended question that will help you gauge participant understanding/knowledge. For example: “What is one thing you found particularly interesting in the previous lesson?” “What is still confusing or unclear?” “What do you want to know more about within this topic?”
3. Toss a ball or other object to a participant and ask him or her to respond to your question.
4. After they have responded, ask the participant to toss the ball to another participant. When each participant catches the ball, they must respond to the question and then toss the ball to someone new.


Trainer Notes	Variation

Be prepared to offer additional information if some participants recall incorrect details or do not fully understand a concept. Be respectful in acknowledging all contributions.

Adapted from: Slapcoff, Marcy and Eva Dobler. (2012). Engaging students using active learning strategies. http://www.mcgill.ca/ skillsets/files/skillsets/engaging_students_using_interactive_strategies_active_learning_strategies_handout-ltt_nov_2012_


Multiple Questions: Prepare a list of review questions. Each time a participant catches the ball read one of your questions. This way each participant will review a different topic/ question.

[bookmark: Card Sorting]Card Sorting
Type: Generating Ideas, Organizing Ideas

What Is It?	Why Use It?

Adapted from: International HIV/AIDS Alliance. (2006). Tools Together Now! 100 Participatory Tools to Mobilize Communities for HIV/AIDS. http://www.aidsalliance.org/resources/275-tools-together-now
1 of 1

A simple way to sort ideas and topics when there is a lot of information: participants record ideas / images on cards and sort them into categories.

Helps participants organize information into categories
Can be used to draw comparisons between different ideas or topics
Can be used to group / chunk large amounts of information






How to Use It
1. Agree on the issue to be explored – for example, what helps mothers improve their hygiene practices in the household?
2. Divide the participants into small groups (two-five people
per group)
3. Ask participants to write down or draw all of the different things that relate to the issue. Sticky notes or index cards work well for this.
4. Ensure all the cards are face up so that all the cards can be seen by all the participants.



5. Now ask participants to sort the cards into different categories (according to their own criteria) about the issue to be explored. For example, categories of things which help mothers to improve their hygiene practices might be good health, social support, education, etc.
6. When the activity is complete, discuss the results: What is in each category and why? Why did the participants choose these categories? How will they use this information?







Trainer Notes
If participants create their own categories, it may take time for them to agree on the categories to use. This can be a valuable learning process, but you may need to provide guiding questions to help them if they get stuck.


Variation
Pre-determined images or topics: As the trainer, you can provide the images / topics to the participants for them to sort, instead of asking them to create the topics themselves. For an example of how card sorting can work with pre- determined images, see CAWST’s “3-pile sorting” activity.



Pre-determined categories: Provide the participants with categories to use instead of asking them to create their own categories. Be prepared to allow them to create a new category (or to explain the theory behind your categories) if they feel some topics do not fit.
Feasibility Sorting: Participants discuss criteria for feasibility (ease of implementation, cost, etc.) and sort into different categories from very easy to very difficult.
Risk Sorting: Participants discuss criteria that affect risk (likelihood, probability of harm, etc.), and sort into different categories from very low risk to very high risk.

[bookmark: Case Study]Case Study
Type: Sharing Ideas, Practicing
/

What Is It?	Why Use It?

A true story about a real situation or person that participants read and analyze individually or in groups.

Helps participants reflect on lessons that can be learned from
others’ experiences
Provides an opportunity for participants to apply their new knowledge to analyze a situation





How to Use It
1. Prepare a written description of the case study (or case studies) you want the participants to analyze.
2. Ask the participants to read the case study. If there are several case studies, divide participants into groups and ask each group to read a different case study.
3. Provide the participants with a series of questions (verbal or written) about the case study to discuss. The questions you ask should fit the learning outcomes for the lesson.
4. Ask the participants to answer the questions (individually,
in small groups or in the large group).





Trainer Notes
Make sure you have permission from the person or
organization this case study is about.
If the participants are not literate, read the case study aloud for them or consider presenting a video or story with images instead of only writing.

[bookmark: Charades]Charades
Type: Checking for Understanding

What Is It?	Why Use It?

Adapted from:
1 of 1

A game where participants act out important phrases and concepts to review their learning.

Provides a fun, kinesthetic way to review learning Engages participants in physical activity






How to Use It
1. On individual cards or pieces of paper, write out different words or phrases related to the workshop material.
2. Put the cards in a box or turn them upside down on a desk.
3. Ask a participant to come up and choose a card without looking at it.
4. The participant has to act out the word or phrase without talking or writing.
5. The other participants try to guess the word or phrase.
6. To help the participants review the phrase / word, ask them to summarize what it is and why it is important after they have finished guessing.
7. Participants take turns acting.

Variation
Participants can draw pictures on flipchart paper instead of
acting.

[bookmark: Daily Journal]Daily Journal (Workbook)
Type: Practicing, Checking for Understanding

What Is It?	Why Use It?

Participants are given a designated time each day to reflect on
and record what they learned.

Helps participants track their learning progress
Helps trainers gauge participants’ knowledge level and reactions to material
Can be used to give participants practice applying new knowledge by answering questions





How to Use It
1. At the beginning of the workshop, give each participant a journal or workbook. You may choose to give them a blank notebook, or you can create a workbook with questions and prompts that correspond to each lesson.
2. Explain the purpose of the workbook to the participants and agree on:
· How the workbook / notebook will be used
· When participants will write in it and what they will write
· How they will share their responses with you (the trainer): verbally (by reading aloud their reflections) or by handing in their notebooks to you at the end of each day.



3. At appropriate times in each lesson or day, give participants an opportunity to record their thoughts, reflections, learnings and / or responses to questions in their notebook.
4. As agreed with the participants, collect their notebooks each day to review how they are doing, or ask them to share their reflections aloud. This way you can assess their understanding of, and reactions to, the material.



Trainer Notes	Variation

Workbooks should only be used when all participants are literate and comfortable writing their thoughts.

Picture Journal: For participants with lower literacy skills: ask them to draw a picture or symbol at the end of each day to represent the most important thing they learned.

[bookmark: Debate]Debate (Informal)
Type: Sharing Ideas, Practicing, Checking for Understanding

What Is It?	Why Use It?

activities
1 of 1

A way to encourage discussion about the pros and cons of a particular topic or idea.

Helps participants express opinions about a topic
Encourages participants to consider issues from different perspectives
Gives participants practice using new information to build arguments
Helps trainers assess what participants understand and how they feel about a topic



How to Use It
1. Establish ground rules for the discussion (e.g. raise your hand to speak, no interrupting, etc.)
2. Decide on the two sides for the debate and their position.
3. Group the participants so that you have two teams (one for each side of the debate). You can choose to group them based on their actual opinion or to assign them to a group.
4. If necessary, provide background reading about the topic (include information that both sides can use for their arguments).
5. Provide each side with time to prepare their arguments, and explain to them how the debate will be structured.
6. Give each team two minutes to present their opening arguments.



7. After both sides have given their opening arguments, take turns allowing one participant at a time from each team to add to the discussion by asking questions and / or adding arguments to support their team’s perspectives. The trainer must moderate this discussion.
8. End the debate and ask participants to share one new thing they learned through this experience.



Adapted from: University of Waterloo Centre for Teaching Excellence. (n.d.). Nine Alternatives to Lecturing. https://uwaterloo.ca/ centre-for-teaching-excellence/teaching-resources/teaching-tips/alternatives-lecturing/active-learning/varying-your-teaching-

Trainer Notes
Group dynamics will affect how the debate proceeds. If the group is very talkative, you may need to add more structure to the debate format (for example, by saying that each person gets a certain amount of time to speak). If the group is very shy, the discussion may take longer to progress. Be prepared with some provocative questions.
As the moderator, you may ask questions but should not express judgment about any perspectives that are shared.

[bookmark: Demonstration]Demonstration
Type: Practicing, Checking for Understanding

What Is It?	Why Use It?

Adapted from:
1 of 1

When participants are learning a new skill, the trainer demonstrates the skill and supports participants as they practice each step.

Helps the trainer present complicated skills in a simple, step- by-step format
Gives participants an opportunity to practice a new skill
Gives trainers an opportunity to assess how well participants are able to perform the skill





How to Use It
1. Write the steps for the activity / skill you are teaching (for example, hand washing, building a latrine superstructure, operating a biosand filter, etc.) on a piece of flip chart paper at the front of the room.
2. Give the participants an overview of the steps involved in practicing the skill.
3. Give each participant or group of participants the tools
/ supplies required to practice the skills. Keep one set of tools / supplies at the front of the room for yourself.
4. Demonstrate each step while the participants watch.



5. After each step (if they are complicated steps) or after you have performed the entire skill (if it is quite simple), ask the participants to practice doing it themselves. Walk around the room and answer questions or offer tips as needed.
6. Debrief by asking the participants: “What was the most difficult step?” Clarify the step and practice together again if needed.
7. Continue to provide opportunities for participants to
practice until they are very comfortable with each step.






Trainer Notes
If possible, make sure that all participants have an opportunity to do hands-on practice. If there are limited supplies and they are working in groups, you may need to repeat the practice sessions several times to give each person an opportunity to do the steps.
Practice is very important for participants to learn skills well. This may take time.

[bookmark: Field Visit]Field Visit
Type: Sharing Ideas, Practicing

What Is It?	Why Use It?

Participants go on a field visit to practice their new skills and / or gain a better understanding of a particular topic or context.

Gives participants realistic experiences related to the topic Can be used to help participants practice new skills in a real-
life setting
Exposes participants to new contexts or information






How to Use It
1. Organize the logistics for your field visit well in advance: Where will you go? Who will be there to meet you? How will you get there? What materials are required? Do participants need to sign waivers?
2. Prior to the field visit, explain all relevant details to the participants so that they understand where they will be going, the purpose of the visit, and any preparation they will need to do in advance or clothing / material they should bring with them.



3. Take the participants to the field. When you arrive, explain the learning outcomes again and give them clear instructions about what they are meant to do (observe / listen to a speaker, practice a skill, etc.).
4. Be sure to debrief the field visit so that participants can share their reflections and ask questions about what they observed or practiced.

[bookmark: Finger Review]Finger Review
Type: Checking for Understanding

What Is It?	Why Use It?

A quick way to assess how well participants understand the material in a lesson using simple hand gestures.

Helps trainers gauge participants’ understanding of the material
Allows all participants to think about what they’ve learned
Enables everyone to participate without having to read or write





How to Use It
1. Create a list of True and False statements related to the topic you want to review. For example: “You could get cholera by drinking unsafe water. True or false?”
2. Read one statement to the group.
3. Ask participants to raise one finger if they think the statement is true; all five fingers if they think it is false.
4. Repeat for all statements.
5. Discuss any issues or misunderstandings that appear.



	
True	False





Trainer Notes	Variation

You can use the words “right” and “wrong” instead of “true” and “false”.

Finger Review plus Discussion: Use A tell B; B tell A to allow participants to explain or justify their choices.
Standing / Sitting Review: Instead of showing with fingers, ask participants stand up if they think the statement is false and to sit down if they think it is true.

[bookmark: Fishbowl]Fishbowl Discussion
Type: Generating Ideas, Sharing Ideas

What Is It?	Why Use It?

1 of 1

Participants in the “fishbowl” share opinions and discuss a
topic while participants on the outside listen carefully.

Encourages participants to be actively engaged in the
discussion and to reflect on what was discussed
Helps participants discuss difficult or controversial topics







How to Use It
1. Select an appropriate topic for the discussion. It is best to use a question that does not have only one correct answer so that participants can discuss the issue from different angles.
2. Create a circle of chairs (the fishbowl) in the center of the room. You should have enough chairs for 6-12 participants to sit in the “fishbowl”. The rest of the
participants should be able to comfortably stand or sit
outside the “fishbowl.”
3. Tell the participants what topic or question they will be discussing. Give them a few minutes to consider what they will say in the discussion.



4. Assign 6-12 participants to start in the “fishbowl” while the other participants carefully observe the discussion and take notes. Explain that only the participants in the fishbowl are permitted to speak.
5. Give the participants in the fishbowl 5-15 minutes to
discuss (depending on the complexity of the topic)
6. After the discussion, ask the whole group to reflect on how the discussion went and what they learned from it. This could be done individually (by writing down reflections), with partners, or as a large group.
7. If desired, switch participants and start another “fishbowl” discussion with new groups of speakers and observers. See variations below.




Trainer Notes

Adapted from: Facing History and Ourselves. (2015). Educator Resources: Fishbowl.  https://www.facinghistory.org/for-educators/
educator-resources/teaching-strategy/fishbowl

It is important to set ground rules before the discussion. For example: speak respectfully, give everyone time to speak, do not interrupt other participants.



Variation
Fishbowl for two opposing positions: When there are two distinct positions or arguments, divide the participants into two groups (one in favor and one opposed to the topic / issue). Allow one group to discuss why they hold their position / view while the other group listens, and then switch.



Fishbowl for multiple perspectives: Divide the participants into several groups and assign each of them a position (for example, different historical figures, different demographic groups in a community, different stakeholder, etc.). Give each group the same question or issue to discuss, and allow them to discuss it in the fishbowl. Other groups observe and write down reflections or questions. After all groups have shared their views in the fishbowl, allow participants to share their reflections with a partner.

[bookmark: Four Corners]Four Corners
Type: Sharing Ideas

What Is It?	Why Use It?

An activity in which participants individually consider an issue
/ problem and move to an area of the room to represent their opinion. They then discuss with others who have similar and different views.

Encourages participants to think critically and make personal decisions about an issue / problem
Encourages participants to share their ideas with others
Helps trainers identify how participants think / feel about a topic





How to Use It
1. Create a statement or question for participants to think about. The question should be one that participants will have different opinions about, and it should be related to your learning outcomes.
· Label the four corners of the room with four different categories.
· Example 1: “strongly agree,” “somewhat agree,” “somewhat disagree,” “strongly disagree”
2. Example 2: each corner of the room has a different behaviour change strategy and participants must select the one they believe is most effective.
3. Give the participants a minute to think individually about the question or statement you provided and decide which corner best fits their opinion about the topic.



4. Ask the participants to move to the corner of the room that best represents their position on the issue. Explain that they must choose a corner, even if they feel that their response is in the middle between two corners.
5. In the groups at each corner, ask the participants to find a partner (or group of three) and briefly discuss why they chose their particular position.
6. Ask each corner group to share with the rest of the class why they chose their position. After each group has explained its position, allow some time for discussion.
7. Ask if any participants want to change to a different corner. If they do, ask them to explain why their position changed.



Trainer Notes

Adapted from: Bennett, Barrie, & Rolheiser, Carol. (2008). Beyond Monet: The artful science of instructional integration. Toronto, ON: VISUTronX. ISBN 0-9695388-3-9.

At the beginning, encourage participants to use their own opinion and not to be influenced by where other participants stand. Emphasize that this activity is intended to create discussion.
You may need to moderate the discussion to ensure that all participants have an opportunity to speak.

Variation
More than Four Corners: Create more than four positions by labelling different areas of the room with different responses. You may also create an “other” section for participants who feel their views are not reflected in the options you provided.



Those who choose “other” should explain their position.
Value Line: Provide only two options on opposite sides of the room (for example, “agree” and “disagree”). Ask participants to stand on the side that most accurately reflects their position.
Continuum: Create a value line with “strongly agree” on one side and “strongly disagree” on the other side (or other labels such as “want to stay the same” and “want to change”). Ask participants to create a continuum by ordering themselves from those who agree most strongly to those who disagree most strongly. Encourage participants to have small discussions with each other to identify where they fit on the continuum.

[bookmark: Graffiti Wall]Graffiti Wall
Type: Generating Ideas, Checking for Understanding

What Is It?	Why Use It?

1 of 1

A structured way for participants to write everything they know or learned about a topic or series of topics.

Gives participants a non-threatening way to share their ideas and knowledge about a particular topic
Ensures that quieter participants will be able to contribute their ideas
Can be used to review concepts and check what participants learned at the end of a lesson or workshop




How to Use It
1. Choose three-ten topics you want to review or discuss. Take one piece of flip chart paper for each topic. Write the name of the topics at the top of the flip chart papers and tape them on the walls.
2. Break the participants into small groups (one group for each topic).
3. Ask each group to start at a different piece of flip chart paper and write down (with markers) everything they know / remember about that particular topic.
4. After one-two minutes, tell the groups to move clockwise to the next piece of flip chart paper. They should read what the previous group(s) wrote, and add only new ideas that have not yet been written.



5. Continue asking the groups to rotate until each group has written on each topic.
6. When participants return to the topic where they started, ask them to walk around the room and read the other pages.
7. Debrief with the whole group and discuss any ideas that were incorrect or missing. Review the most important points.



Adapted from:


Variation
Graffiti Drawing Walls: Instead of writing what they know, participants draw pictures to represent their ideas about, or understanding of, each topic.

[bookmark: Group Action Planning]Group Action Planning
Type: Generating Ideas, Organizing Ideas

What Is It?	Why Use It?

HIV/AIDS.     http://www.aidsalliance.org/resources/275-tools-together-now
1 of 1

A way to plan who will do what, by when, and with what resources. It is especially useful for planning with
communities and groups of individuals after objectives have been decided.

Helps to plan which activities to do
Helps to plan when the activities should be done and who will be responsible
Helps to plan what resources will be needed






How to Use It
1. This activity is best at the end of a session / workshop so that participants can decide how and when to apply their new knowledge.
2. Draw an action planning matrix (see table).
3. Ask participants to think about activities they can do to address the problems in their community and to apply their new knowledge and skills. Write the activities in the appropriate column.
4. For each activity, ask participants who should carry it out. Should it be done by them alone? With others? Or by other people or organizations? Write the names of each person or organization in the appropriate column.
5. Now ask participants when each activity should be done. Now? Soon (within weeks)? Later (in a few months)? Ask



them to write a specific date in the appropriate column.
6. Now ask participants to consider what resources will be required to implement each activity successfully. These could include physical resources (for example, tools, materials, transport) or financial resources. Write these resources in the last column.
7. Agree with participants which individual people will take the lead responsibility for each activity to make sure it
is done. Write the names of these people next to each activity.
8. Ask participants to review the action plan. Does it make sense? Is anything missing? Is it realistic?



Adapted from: International HIV/AIDS Alliance. (2006). Tools Together Now! 100 Participatory Tools to Mobilize Communities for

Trainer Notes
It is important to be specific when discussing activities. Help
Activity
By Who?
By When?

Resources Required

On our own
With others
By others
Now
Soon
Later

Activity 1







Activity 2







Activity 3









participants to break down large activities into small ones.
Remember, if a stakeholder is not present when their roles and responsibilities are discussed, they must be consulted before plans are finalized.
Encourage participants to focus on a smaller number of actions at the beginning (for example, two or three actions) so that they do not feel overwhelmed.

[bookmark: Group Brainstorm]Group Brainstorm
Type: Generating Ideas, Sharing Ideas

What Is It?	Why Use It?

1 of 1

Participants share their opinions, feelings, or ideas about a topic in a group.

Provides a non-threatening way to express opinions and
feelings
Allows participants to explore new ideas
Helps trainers find out what participants already know about
a topic




How to Use It
1. Divide the participants into groups and give each group a marker.
2. Give each group a large piece of flip chart paper with a topic or question written at the top of the page.
3. Ask the groups to work together to write down as many ideas as possible about the topic/question. Tell them how much time they will have (generally five-ten minutes is enough).
4. Ask each group to present their ideas to the large group and discuss.





Trainer Notes	Variation

It is important to create a safe learning environment where people will not be judged for the ideas they write.

Adapted from:

If participants have difficulty writing, ask them to draw
pictures.

Unfinished Sentence: Ask the participants to write down ways to end a provocative sentence. For example: “One thing our community could do to improve WASH is…”
Picture Gallery: Instead of words, groups can draw pictures to
represent their ideas about a topic.
Large Group Brainstorm: Instead of dividing participants into groups, you can ask them to share their ideas verbally with the whole class. You or a volunteer can record their ideas on a list at the front of the class.

[bookmark: Hot Seat]Hot Seat
Type: Sharing Ideas, Practicing

What Is It?	Why Use It?

HIV/AIDS.     http://www.aidsalliance.org/resources/275-tools-together-now
1 of 1

Participants in the “hot seat” read a case study and respond to
questions from other participants.

Provides a lively way to explore issues and how people feel about them
Helps participants understand the motivations and feelings of people in specific situations
Addresses myths and misunderstandings





How to Use It
1. Before the activity, prepare case studies for people to explore. These should be real-life dilemmas, written in the first person. For example: ‘I am a woman who gets sick because I ...’ or ‘I am a community leader. I find it difficult to help community members find safe water because…’
2. Ask for a volunteer to sit in the ‘hot seat’. This means to sit down in a chair or on the floor in front of all the other participants.
3. Ask the person to read out the case study as if he / she
was the person in the case study.
4. Invite the rest of the participants to ask questions, addressing the volunteer as if they are that person’s friend – for example, ‘Why do you believe…?’



5. When questions require information that is not provided in the case study, encourage the volunteer in the hot seat to fill in the details by thinking about how they might feel and respond as though they were actually the character in the case study.
6. Repeat the activity with other volunteers and other case studies.
7. When the activity is complete, encourage the participants
to discuss what they have learned.
· Why was it easy or difficult to respond to the questions?
· What choices did the person have?
· What did the responses show about people’s knowledge and attitudes?



Adapted from: International HIV/AIDS Alliance. (2006). Tools Together Now! 100 Participatory Tools to Mobilize Communities for

Trainer Notes
Encourage a relaxed atmosphere. It can be less threatening if two people take the hot seat at once – for example, both the woman and her husband or child.
Stress that the case study does not necessarily reflect the
experience of that person.
Don’t pressure people to take the hot seat if they don’t want
to.

[bookmark: Individual Action Planning]Individual Action Planning
Type: Generating Ideas, Organizing Ideas

What Is It?	Why Use It?

Adapted from:
1 of 1

A way for individuals to set goals and then plan when they should be completed by, what resources or supports are needed, and what to do if obstacles are encountered.

Helps participants reflect on how they will apply knowledge
and skills learned after the workshop
Helps to plan when the activities should be done
Helps to plan what resources and supports will be needed
Helps to visualize potential obstacles and plan ways to overcome them



How to Use It
1. This activity is best at the end of a session / workshop so that participants can decide how and when to apply their new knowledge.
2. Have each individual draw an action-planning table (see table).
3. Ask each participant to identify three goals they would like to work on following the workshop / session. For example, “Build a tippy tap” or “Wash hands at critical times”. Have them write down their three goals in the table.
4. Ask participants to write the actions they will need to take to achieve each goal in the appropriate column.
5. Ask participants what resources or supports will be required to implement each action successfully. Do they need help from someone else, such as a mentor or their family members? Do they need to save money or
purchase supplies? Will they need to gather tools? Write the resources or supports needed in the appropriate column.



6. Now ask participants when each activity should be done. Now? Soon (within weeks)? Later (in a few months)? Ask them to write a specific date in the appropriate column.
7. Ask participants to consider what obstacles they might encounter in reaching their goals. For each obstacle, ask them to write it starting with “If”. For example, “If the soap is stolen from my tippy tap…” or “If I do not have enough money to buy soap…”
8. Finally, have participants identify effective actions or solutions for each obstacle starting with “Then”. For example, “Then I will use ash until I can buy more soap at the market.”
9. Ask participants to review the action plan. Does it make sense? Is anything missing? Is it realistic?


Trainer Notes
It is important to be specific when discussing goals. Help
Goal

Action(s)
Resources
/ Supports Needed

Due Date

Obstacle
Effective Action / Solution
1.





2.





3.







participants to break down large goals into small ones.
Encourage participants to share their action plans with a partner to check if it makes sense and seems attainable and realistic.
Encourage participants to focus on only three goals so that they do not feel overwhelmed.

[bookmark: Individual Visualization]Individual Visualization
Type: Generating Ideas, Practicing, Checking for Understanding

What Is It?	Why Use It?

The trainer guides participants through the process of visualizing a particular event or idea (silent internal visualization followed by drawing and / or discussion).

Gives participants space and safety to reflect and consider a concept, situation, or topic without immediately needing to discuss
Can be an effective introduction to a topic or can guide participants through mentally applying a particular idea
Can help participants think more deeply
Can be used to check understanding of difficult concepts (see
variation)



How to Use It
1. Ask participants to silently close their eyes (if this is culturally appropriate and comfortable for them).
2. Describe a particular situation or idea that you want the participants to imagine / visualize. You may wish to read a story / scenario.
3. As you are describing the situation / concept, give the participants prompts to help them imagine it.



4. Depending on the goal of the exercise, you can debrief by:
· Asking participants to share what they visualized and how they feel with a partner
· Asking participants to draw the image they imagined on a piece of paper and then to share it with a partner or small group
· Asking participants to individually write a reflection about
what they visualized and how they feel






Variation
Visualizing Difficult Concepts: Use visualization after teaching about a difficult concept (for example, how contaminants move in groundwater or how a filter removes pathogens).
Ask participants to picture the process in their mind and then draw it on paper. This will give you an easy way to assess how well they understand the process and any misconceptions they may have.

[bookmark: Information Search]Information Search
Type: Sharing Ideas, Checking for Understanding
/

What Is It?	Why Use It?

www.aidsalliance.org/resources/275-tools-together-now
1 of 1

Individually or in small groups, participants find information
by themselves from a set of resources you provide.

Helps participants direct their own learning
Provides an alternative to lecture / presentation to help participants learn detailed information







How to Use It
1. Decide what information the participants need to learn about a particular topic. This should be based on your learning outcomes.
2. Prepare a set of resources that contain the information you want to communicate to the participants.
3. Prepare a set of questions related to the important information about the topic. For example, you could provide a worksheet with a list of questions they should find answers to from the various materials you provide.
4. Individually or in groups, ask the participants to use the resources you provide to answer the questions.



5. When they have finished their information search, discuss the topic as a large group and summarize the main points. Ask them to share what they found difficult or confusing, and clarify these points.



Adapted from: Lawson, Karen. (2009).The Trainer’s Handbook, Updated Ed. San Francisco CA: Pfeiffer. ISBN 978-00470-40304-4. International HIV/AIDS Alliance. (2006). Tools Together Now! 100 Participatory Tools to Mobilize Communities for HIV/AIDS. http://




Trainer Notes
If necessary, explain that some content may be new for some participants and review for others. It is expected that those with more knowledge or experience will help teach others.
Information Search should be used when all participants are literate.

[bookmark: Interpreting Images]Interpreting Images
Type: Generating Ideas, Sharing Ideas
/

What Is It?	Why Use It?

1 of 1

Participants respond (individually or in groups) to an image and interpret what they think it means.

Can be used as an introduction to get participants interested in a topic
Helps participants share ideas about a topic
Helps trainers understand the perspectives and understanding of participants



Adapted from:



How to Use It
1. Select an image that is relevant to the topic and that
will make participants reflect or think deeply. Examples
include political cartoons, posters, paintings, photographs.
2. Present the image to participants.
3. Ask the participants to reflect on the image and write (individually) or discuss (in small groups) their reactions to it. You may wish to provide some guiding questions. For example:
· Describe what you see.
· What questions do you have about this image?
· What do you think the image represents? What is the artist trying to say?
· What is your reaction to this image?
4. In the large group, ask some participants to share their
reflections about the image.

[bookmark: Jigsaw]Jigsaw (Group Presentations)
Type: Sharing Ideas, Checking for Understanding

What Is It?	Why Use It?

An activity where participants learn about a topic in “expert groups” and then return to a “home group” to share their knowledge.

Encourages group sharing about a particular topic More active than a standard lecture / presentation
Gives participants practice communicating what they learned, which helps deepen understanding






How to Use It
1. Assign each participant to an “expert group” of three to
five people.
2. Give each group a topic. Each topic should have clearly defined learning objectives or questions and resources to help the groups find the information they need.
3. Establish guidelines about what the participants should read and how they should summarize their findings (for example, by filling in a worksheet, writing a summary, etc.).
4. Give the expert groups time to meet together to learn about their topic. This could involve researching together, reading through resources you provided and / or working through problems together.
5. Remind the expert groups to consider how they will teach the material to their home group members.



6. Break the participants into “home groups” so that each home group contains at least one member from each expert group. For example, if you had four expert groups working on different topics, your home groups should contain at least four people (at least one person from each expert group).
7. Ask participants to take turns presenting what they learned in their expert groups to their home group. Give them guidelines about how much information to present and what to discuss.
8. If appropriate, ask the participants to fill out a worksheet where they can collect the information presented by each expert.
9. Debrief as a large group and discuss any topics that were confusing or questions that could not be answered by the “experts.”



Trainer Notes

Adapted from: Lawson, Karen (2009). The Trainer’s Handbook, Updated Ed. San Francisco: Pfeiffer.

This approach works best when participants are comfortable with each other and confident enough to present information. It is best to use later in a workshop when participants know each other and have gained confidence.
If possible, create mixed-ability groups so that participants of varying skills can learn from each other as they become experts on the material.
Be sure to clearly divide the groups to avoid confusion. For example, you can give each participant a card showing their expert group and home group number / name.



Prepare a question sheet or chart to help expert groups gather information.
Prepare a summary chart to help participants summarize what they learn from other experts in their home groups.
Circulate to answer questions and make sure groups stay on task.

[bookmark: Know Want Learned]Know Want Learned
Type: Generating Ideas, Checking for Understanding

What Is It?	Why Use It?

A tool that can be used at the beginning or end of a lesson to help participants reflect on what they already know about a topic, and what they want to learn more about.

Helps participants reflect on their existing knowledge about a
topic and feel motivated to learn new things
Helps participants reflect on what they learned and what they
would like to know more about at the end of a session Helps trainers assess participants’ understanding




How to Use It

Adapted from: Study Guides and Strategies. (n.d.). KWL Reading Method. http://www.studygs.net/texred3.htm

1. Explain the objective of this activity and the topic you would like the participants to focus on.
2. Ask the participants to create a table in their notebooks with three headings. Ask them to label the headings “Know,” “Want,” and “Learned.”
3. If you are using this activity at the beginning of the lesson, it can help the participants define what they want to learn and then keep track of new information as they learn it. Ask the participants to fill in the columns to answer these questions:
· Know: what do you already know about the topic?
· Want: what do you want to know about the topic? (Write down any questions you have)
· Learned: fill in this column throughout the lesson /
workshop to keep track of new information you learn.



4. If you are using this activity at the end of a lesson, it can be used to check understanding. Ask the participants to fill in the columns to answer these questions:
· Know: what did you already know about the topic before this lesson?
· Want: what do you want to learn more about or practice more after this lesson?
· Learned: what did you learn during this lesson?
5. Ask participants to share their responses with you. This can be done by sharing in a large group, or you can collect their notes and read them after the lesson. If there are topics that are confusing or that many participants want to learn more about, discuss strategies for learning this information.

[bookmark: Knowledge Continuum]Knowledge Continuum
Type: Generating Ideas, Checking for Understanding

What Is It?	Why Use It?

1 of 1

A quick way to gauge how much people know about a topic at the beginning and / or end of a lesson / workshop.

Helps participants track their learning progress Helps trainers gauge participants’ knowledge level
Gives feedback about the effectiveness of the lesson / workshop






How to Use It
1. On a piece of flipchart paper, write each core subject area of the workshop / lesson (three to five topics related to the learning outcomes for the workshop).
2. Beside each subject area, draw a horizontal line labelled with ‘not much’, ‘a bit’, ‘quite a bit’ and ‘a lot’ equally spaced along the line.






3. At the beginning of the workshop / lesson, ask participants to rate their own knowledge of (or comfort with) each area. Give them a colored dot to place where they think they are right now (one dot for each of the three to five topics). Explain that it is OK for people to have little or no knowledge at the beginning.
4. At the end of the workshop, ask the participants to rate their knowledge again so they can see if there has been

Not Much

A Bit	Quite a Bit

A Lot

any improvement.







Trainer Notes	Variation

If necessary, explain that some content will be new for some participants and will be a review for others. It is expected that those with more knowledge or experience will help those who are learning it for the first time.

Adapted from: International HIV/AIDS Alliance. (2006). Tools Together Now! 100 Participatory Tools to Mobilize Communities for HIV/AIDS. http://www.aidsalliance.org/resources/275-tools-together-now


Standing Continuum: make a large horizontal line like the one shown above on the floor or whiteboard (using tape or markers). Instead of asking participants to use coloured dots, ask them to stand up and move to the point on the line that matches their current knowledge level.

[bookmark: Margolis Wheel]Margolis Wheel
Type: Generating Ideas, Sharing Ideas

What Is It?	Why Use It?

Participants consult one another to share common problems
they face and find solutions to problems.

Gives participants opportunities to discuss real problems they face
Gives participants opportunities to share possible solutions Shows that everyone in a group has something to contribute





How to Use It
1. Start by dividing participants into groups with an even number of people in each group. It works best to have 8-12 people in each group.
2. Now divide each group into two equal halves, with an ‘A’ half and a ‘B’ half.
3. The ‘A’ half sits in a circle facing outwards.
4. The ‘B’ half sits in a wider circle around the ‘A’ half, with each person from the ‘B’ half directly facing another person in the ‘A’ half.
5. Ask each person to think of an issue that they are having difficulty with, for example, implementing a WASH technology in their homes.
6. Instruct the ‘A’ half that they are going to be advisors to the ‘B’ half’s issues. They will have four minutes to listen to the issues of the ‘B’ participant sitting across from them and offer any advice. Encourage them to listen carefully and ask lots of questions before providing advice.



7. After four minutes, shout ‘Change!’ Ask all the participants on the outside circle (the ‘B’s) to move one place to the right. The ‘A’s stay stay where they are.
8. Everyone should now be sitting opposite someone new.
9. Give participants another four minutes to explain their issues and offer advice to each other. Then shout ‘Change!’.
10. Repeat steps 7 and 8 as many times as you have time for or until everyone from the ‘B’ half has received advice from everyone in the ‘A’ half.
11. When this is done, reverse the whole process, with the ‘B’ half becoming the advisors and the ‘A’ half explaining their issue.



Adapted from: International HIV/AIDS Alliance. (2006). Tools Together Now! 100 Participatory Tools to Mobilize Communities for HIV/AIDS. www.aidsalliance.org/publicationsdetails.aspx?id=229

Trainer Notes
The inside circle stays still while the outside circle moves around.
If the group agrees that the discussion is about private problems, make sure that there is no discussion after the work in pairs. Do not discuss problems in the large group, and emphasize confidentiality.
This exercise works well when participants have already discussed problems in a large group. Break up the discussion by using the Margolis Wheel. This helps participants who may not be comfortable sharing with the large group.

[bookmark: Muddiest Point]Muddiest Point
Type: Checking for Understanding

What Is It?	Why Use It?

Adapted from:
1 of 1

Participants give the trainer a slip of paper on which they have written the most confusing or unclear point from the lesson / day.

Gives participants a safe way to express what they are confused about
Gives trainers an opportunity to assess the effectiveness of their lesson and identify points to clarify





How to Use It
1. At the end of a lesson or day of training, give each participant a slip of paper.
2. Ask the participants to write down the “muddiest point” from the day. What confused them the most or was the least clear?
3. Ask the participants to give you their slip of paper before they leave the room.
4. Review the “muddiest point” slips and address them later in the workshop to help clarify.





Variation
Clearest Point: Instead of having them write down their “muddiest point,” ask the participants to write down one thing they learned or found very clear and easy to understand.

[bookmark: Panel Discussion]Panel Discussion
Type: Sharing Ideas

What Is It?	Why Use It?

Members of a panel (experts or even participants) respond to questions to share information and ideas about a topic.

Provides participants with different perspectives on a topic
Gives trainers a more engaging alternative to lectures for sharing complex information and ideas







How to Use It
1. Find three to five experts who are willing to share information about a topic.
2. Create a list of questions that you want the experts to discuss (these should be directly connected to your learning outcomes). Give them the questions in advance. It often works well to create a specific question for each expert about a topic they know well.
3. When the experts join your class, set up chairs at the front of the room where they can be seen by and engage with all participants.
4. Explain the format of the panel discussion to the entire group.



5. Start by asking a question to the first expert panelist. Give them two-five minutes to respond. After they answer, provide a short period of time for other panelists to respond or add ideas.
6. Repeat, asking a question to another panelist.
7. Give time for participants to also ask questions.




Trainer Notes	Variation

Panel discussions are best when they are short and engaging. Be prepared to give the speakers a “one minute remaining” signal and then to cut them off after their time is up.
Be sure to invite people who are knowledgeable and engaging speakers.

Participants are panelists: Instead of inviting experts to come to the class, use volunteer participants as the experts. They may already have experience on the topic, or if not you can provide them with information they can read before presenting.
Participants create questions: Ask the participants to create the list of questions when you are preparing for the panel discussion as a group. They can take turns asking their questions in a pre-determined order. Provide the panelists with the questions in advance, if possible, to help them prepare answers.

[bookmark: Paper Cabbage]Paper Cabbage
Type: Checking for Understanding

What Is It?	Why Use It?

An interactive way to review what was learned in a previous lesson or day. Participants pass around a “cabbage” containing review questions, and answer one question each time the music stops.

Helps participants review what they learned Helps trainers gauge participants’ knowledge
Gives feedback about the effectiveness of the lesson /
workshop






How to Use It
1. Prepare review questions and put each question on its own piece of paper.
2. Take the first question and crunch it into a ball, take the next one and wrap it around the first one. Continue
wrapping the ball of paper until all the questions are part of the ball.
3. Get all the participants to stand in a circle.
4. Start the music.
5. The participants pass the cabbage around the circle or
throw it to each other.
6. Periodically stop the music.



7. When the sound stops, the person who is holding the cabbage opens the outside paper and answers the question that is written on it.
8. The game continues until all the layers have been
unwrapped.




Variation
If music is not available, clap your hands. Stop clapping when you want the participants to stop.

[bookmark: Participatory Photography]Participatory Photography
Type: Sharing Ideas
/

What Is It?	Why Use It?

Adapted from: International HIV/AIDS Alliance. (2006). Tools Together Now! 100 Participatory Tools to Mobilize Communities for HIV/AIDS. http://www.aidsalliance.org/resources/275-tools-together-now
1 of 1

A way for participants to express themselves by taking photos that show how they view a particular issue.
Note: this activity takes quite a bit of time and may occur throughout the workshop.

Provides a non-threatening way for participants to express their ideas and feelings about a topic
Provides a powerful way to allow people to show the reality of their daily lives






How to Use It
1. Decide what you would like participants to photograph and how it relates to your learning outcomes (what
do you want them to learn about themselves or their communities?)
2. Train participants on how to use cameras and compose pictures.
3. As a group, decide what participants will be photographing (what story do they want to tell?)
4. Give the participants time to go take photographs individually or working together in small groups.
5. After photographs have been developed (or transferred to a computer), allow each participant or group to share several photographs they took.



6. Discuss what the photographs mean and what common themes they share about the topic.
7. Present the photographs externally (for example, put them in a public space like a school, or create a book of photographs that can be shared with friends and family).



Trainer Notes
Make sure you discuss the importance of consent with participants and ensure that they ask permission before they take photographs of other people.
Cameras can be expensive: find ways for participants to share cameras, or use inexpensive disposable cameras, cell phones, etc.

[bookmark: Peer Presentations]Peer Presentations
Type: Sharing Ideas, Practicing

What Is It?	Why Use It?

Adapted from: Lawson, Karen. (2009).The Trainer’s Handbook, Updated Ed. San Francisco CA: Pfeiffer. ISBN 978-00470-40304-4.
1 of 1

In small groups, participants learn about a topic and then present it to the larger group.

Provides an alternative way to present information without lecturing.
Provides participants with the chance to talk about and share ideas, opinions and feelings.
Enables participants to become active (not passive) learners
Helps create a shared learning environment where everyone learns from each other.



How to Use It
1. Choose learning material that can be broken down into several parts or create a list of topics that participants can learn about. Identify what questions you want them to be able to answer about each topic, and prepare resources that answer those questions.
2. Divide the group into small groups (maximum 3 per group).
3. Inform each group that they need to learn and present their topic to the rest of the group in an engaging way.
4. Provide each group with the resources you want them to read / research and the list of questions you want them to answer during their presentation. Tell them how much time they will have to do their research and prepare their presentation.



5. Provide any guidelines for the type of presentation you expect them to give (length, format, visual aids).
6. Once they have completed their preparation, ask each group to present their topic to the larger group.
7. After the presentation, clarify anything that was unclear and provide an opportunity for questions and discussion if required.


Trainer Notes	Variation

Encourage group participants to present their information in ways other than just lecturing. For example:
· prepare true and false questions for the whole group
· act out what they’ve learned
· turn what they’ve learned into a drawing or a poem, etc.

Jigsaw Design: After each group has studied the workshop topic, have one person from each group join another group. Ask each person to present their study topic to the group. Reconvene the large group; review and discuss any questions or concerns.
Specific presentation format: Ask the participants to use a specific format for presenting their topic, such as a role
play, drama, PowerPoint presentation (depending on what is appropriate for the topic).

[bookmark: Picture Story]Picture Story
Type: Sharing Ideas
/

What Is It?	Why Use It?

Adapted from: International HIV/AIDS Alliance. (2006). Tools Together Now! 100 Participatory Tools to Mobilize Communities for HIV/AIDS. www.aidsalliance.org/publicationsdetails.aspx?id=229
1 of 1

Participants draw a series of pictures that tell stories about typical community members and the workshop topic.

Provides a non-threatening way to look at the challenges and options that people face
Explores how those challenges and options are, or are not, the same for all community members
Begins to identify what can be done to address the challenges





How to Use It
1. Divide participants into several groups to draw different picture stories. Alternatively, participants can work individually.
2. Describe different ‘typical’ community members – for example, a ‘14-year-old school girl from a poor rural family’, a ‘30-year-old male teacher in a village,’ or a ‘40-year-old woman with three children’.
3. Select three or four issues that might affect all of the ‘typical’ community members. Examples might include ‘having diarrhea’ or ‘not having a latrine’.
4. Ask participants to choose one of the issues. Ask them to draw pictures telling the story of what might happen to the community member if they tried to address the issue.
5. Repeat the activity for the other problems.



6. Repeat the process for different ‘typical’ community members (or ask different groups to draw stories about different ‘typical’ community members).
7. When the activity is complete, encourage the participants to discuss what the picture stories show.
· Which community members have the most options for seeking help?
· Which members have the fewest options?
· How are different people treated when they try to get help? Why?
· What could be done to improve the situation?


Trainer Notes	Variation

Remind participants that the quality of their drawing does not matter. The activity is about sharing ideas and learning.
Encourage the participants to spend only a short time drawing their pictures so that they have more time to talk about what the pictures mean.

Have different groups draw different issues. They can show the issue from different ‘typical’ community members’ points of view.

[bookmark: Placemat]Placemat
Type: Generating Ideas, Sharing Ideas

What Is It?	Why Use It?

1 of 1

An activity to generate ideas about a topic and then come to consensus about the most important or relevant points.

Gives participants an opportunity to reflect individually and record ideas before sharing them with a group
Encourages participants to come to consensus on a topic







How to Use It
1. Distribute flip chart paper to small groups (of three-five people). Have each group draw a medium sized circle or box in the middle of their paper. Then draw lines from the circle to make a section for each person to write in.
2. Give a question, topic, or issue and ask everyone to reflect individually. Then ask them to silently write their thoughts in their personal area of the chart.
3. After three-five minutes, ask the small groups to do a “round robin” of sharing. This is where each person
offers one idea at a time around the circle so that each participant has the opportunity to contribute ideas.
4. After all ideas have been shared, ask the groups to agree on the most important or most common three-four points and record them in the central circle / box.



5. Ask each group to share their main ideas in the centre of their placemat with the whole class. This can be done by:
· Verbally presenting their main ideas
· Hanging the placemats on the wall and walking around to look at the other groups’ ideas
· “Round robin” sharing so that every group has an opportunity to share ideas



Adapted from:

Trainer Notes
This activity can take variable amounts of time depending on the complexity of the topic. Observe the discussions each group is having, and give notice about how much time is
remaining (for example: “two minutes remaining!”) to keep the activity on schedule.

[bookmark: Pocket Chart]Pocket Chart
Type: Generating Ideas, Organizing Ideas

What Is It?	Why Use It?

1 of 1

Participants take turns placing a token / slip of paper in pockets that corespond to their feelings on a particular topic. Can be done confidentially.

Can help groups collect, organize, and analyze confidential
information
Can help groups vote on a sensitive topic and make a collective decision



How to Use It
1. Create a pocket chart out of paper, plastic or cloth (1-1.5 metres square of material):
a. Create a row across the top of the chart with pockets where drawings can be placed or pinned. These drawings will represent categories you want to collect information about (for example, locations where people defecate or collect water).
b. Create a column along the left side of the chart with similar pockets where drawings can be placed. These can represent other variables (groups of people, priority level, etc).
c. Attach rows of pockets across the chart so there is one for each option in the grid.
2. Use the pocket chart: start by explaining to the group what it is and how to use it.
3. As a group, identify the choices people will vote on.



4. As a group, discuss what each pocket means. Make sure the row and column headings are clear.
5. Provide participants with tokens or slips of paper for voting.
6. Participants vote by placing their token in the appropriate pocket to represent their choice. Voting can be confidential by turning the chart away and having each participant individually walk to the chart where they can vote privately.
7. After all participants have voted, count the number of tokens in each pocket. Pin them to the appropriate
pocket or make a visible tally chart to show the results to everyone.
8. Discuss what this information reveals and what it means for next steps.


Trainer Notes	Variation

Emphasize the need for people to be honest when placing their tokens.

Adapted from: World Health Organization. (1998). PHAST step-by-step guide: a participatory approach for the control of diarrhoeal diseases. WHO Reference number: WHO/EOS/98.3. http://www.who.int/water_sanitation_health/hygiene/envsan/phastep/en/

If it is a sensitive topic, make sure that the pocket chart is set up so that participants can place their tokens without being seen by others.
Make sure the set of drawings reflects all the options. Be prepared to include or make additional drawings to represent other options mentioned or suggested by the group during the activity.
Be prepared with ways to keep the rest of the group busy
while members take turns placing tokens.

One row at a time: When this tool is used for the first time, avoid confusion by placing only one drawing at a time in the left column. Participants then place their tokens to identify their options. After this, the next drawing can be placed below the first one in the left column. Continue in this way until all the drawings in the left column are in place.
Multiple tokens: This activity can also be used to collect more information by asking more than one question and using more than one type, colour, or shape of token. For example, if the group wanted to know which options were used occasionally as well as which were used frequently,have each participant use one type of token (such as green) to answer the first question, and a different type of token (such as red) to answer the second question.

[bookmark: Positive Minus Interesting]Positive Minus Interesting (PMI)
Type: Generating Ideas, Organizing Ideas, Sharing Ideas, Checking for Understanding
/

What Is It?	Why Use It?

A simple tool for organizing thoughts about a topic. This approach can be used to help participants explore the pros and cons of a particular topic.

Encourages participants to explore an issue / option / solution from different angles
Helps participants organize their thoughts about a topic
Helps participants apply / review new information






How to Use It
1. You can use this activity at different points in a lesson:
· At the beginning of a lesson, it can help participants
reflect on what they already know.
· At the end of a lesson, it can be used to help
participants summarize what they learned.
· After a role play or case study, it can help participants analyze whether characters made the best decisions in dealing with a situation.
2. Divide the participants into groups or tell them to work
individually.
3. In their notebooks (or on a piece of flip chart paper if they are working in groups), ask the participants to make a table with three headings: positive, minus, and interesting.



4. Give the participants the topic you would like them to
focus on.
5. In the positive column, ask the participants to write all the good things they know about the topic (or all the reasons why it would be a good idea).
6. In the minus column, ask the participants to write all the bad things they know about a topic (or all the reasons why it would be a bad idea).
7. In the interesting column, ask the participants to write their position (what do they think about the topic, having analyzed the positives and minuses?).


Trainer Notes	Variation

You can adjust what you ask participants to write in the “interesting” section depending on the goals of the activity and the learning outcomes you are trying to meet.

Adapted from: Bennett, Barrie, & Rolheiser, Carol. (2008). Beyond Monet: The artful science of instructional integration. Toronto, ON: VISUTronX. ISBN 0-9695388-3-9.


PMI Placemat: Combine the PMI approach with the placemat activity (refer to CAWST’s activity guide) by having each participant divide their portion of the placemat into three sections (positive, minus, interesting).
PMI “Think Pair Share”: After completing their PMI tables individually, ask participants to find a partner to share their ideas with.

[bookmark: Prioritization Grid]Prioritization Grid
Type: Organizing Ideas
/

What Is It?	Why Use It?

A matrix that can be used to prioritize tasks or topics based on their ease and impact, or based on their importance and urgency.

Helps participants prioritize activities or topics
Useful for getting a group to prioritize and take next steps when there are many options







How to Use It
1. List all the tasks that a group / person needs to carry out (or topics that they want to discuss) and make a symbol to represent each one.high

2. Draw the prioritization grid (see image). There are two ways you can create your grid:
a. “Level of impact” vs. “how easy is it” (as in image)
b. “Level of importance” vs. “level of urgency” (same grid but replace titles).
3. For each task or topic, decide where it should be placed on the grid. This can be done individually or as a group and then discussed.low
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Adapted from: International HIV/AIDS Alliance. (2006). Tools Together Now! 100 Participatory Tools to Mobilize Communities for HIV/AIDS. http://www.aidsalliance.org/resources/275-tools-together-now

Trainer Notes
You can use this exercise to make a decision quickly and move on, or to have a rich discussion about how to prioritize particular topics and what criteria to use.
This activity works best for audiences who are comfortable with and have a good understanding of graphs.

[bookmark: Prioritizing by Dots]Prioritizing by Dots
Type: Organizing Ideas

What Is It?	Why Use It?

1 of 1

A way to collectively agree on the priorities from a list of ideas or tasks.

Gives each participant an equal voice in prioritizing ideas or tasks
Can be used as a quick needs assessment to identify priority topics to cover during a lesson / workshop
Can be used to prioritize the most important ideas to discuss when participants have raised many ideas




How to Use It
1. Write (or brainstorm) a list of concepts or tasks on the flip
chart at the front of the room.
2. Allow the group to add anything that is missing from the list.
3. Give each participant the same number of stickers (dots). Three dots per person usually works well for groups of
5-15 participants.
4. Ask each participant to put their dots next to the items on the list that they want to prioritize. They can place each dot next to a different item, or they can put all three dots next to the same item (if there is one topic they think is the most important).



5. After all participants have placed their dots, discuss which topics have the most dots and why. Circle the top three- five topics.



Adapted from:



Trainer Notes
Depending on the group and topic, it may be important to discuss criteria to use when prioritizing before participants begin placing their dots next to items on the list.
In some cases, there may be a task / topic that you know is critical to discuss, but participants may not have ranked it as the highest priority. Be prepared to discuss this and
give people an opportunity to move their dots if there was something they did not consider during their initial priorities.

[bookmark: Problem Wall & Solution Tree]Problem Wall & Solution Tree
Type: Organizing Ideas, Sharing Ideas, Practicing

What Is It?	Why Use It?

HIV/AIDS.     http://www.aidsalliance.org/resources/275-tools-together-now
1 of 1

Participants create and organize visual representations of problems and solutions.

Identify and discuss problems related to a topic Groups similar problems and recognizes trends
Facilitates discussion about contributing factors and potential solutions.






How to Use It
1. Cover a wall with paper and title one-half of it ‘problem wall’. On the other half draw a large tree and title it ‘solution tree’.
2. Agree on a topic. For example, ‘What do you think of our drinking water?’ Put this title of the topic at the top of the wall.
3. Cut up lots of ‘brick-shaped’ pieces of paper and ‘leaf- shaped’ pieces of paper. Put these in separate piles, with the bricks by the ‘problem wall’ and the leaves by the ‘solution tree’. Put glue or tape nearby for people to stick the leaves and bricks to the wall.
4. Invite people to think about the topic and write problems on separate ‘brick-shaped’ pieces of paper and stick these on the problem wall.



5. Ask participants to group similar problems on the wall.
6. Now ask participants to consider these problem bricks and think of solutions to them. Invite people to write solutions on the ‘leaf-shaped’ pieces of paper and stick these on the solution tree.
7. Group together any solutions that are similar.
8. (Optional): Discuss which solutions could be prioritized. You can use a prioritization activitiy such as “Prioritizing by Dots.”
9. Summarize the main points of the discussion.


Trainer Notes	Variation

These tools are easy to set up and can be left for participants to complete anonymously. They can be left in places like entryways, dinning rooms, or any other place where people gather. Leave clear instructions by the problem wall and solution tree to help people do the exercise themselves.

Adapted from: International HIV/AIDS Alliance. (2006). Tools Together Now! 100 Participatory Tools to Mobilize Communities for


Use symbols instead of words for participants with low literacy skills.

[bookmark: Quiz]Quiz
Type: Generating Ideas, Checking for Understanding

What Is It?	Why Use It?

1 of 1

Participants answer a series of questions individually at the beginning or end of a lesson / workshop.

Gauges how much people know about a topic at the beginning or end of a lesson / workshop
Helps participants track their learning progress Helps trainers gauge participants’ knowledge level
Gives feedback about the effectiveness of the lesson / workshop



How to Use It
1. Create a short quiz with specific questions about the topics in your lesson (all questions should directly relate to your learning outcomes).
2. Give the quiz to the participants and ask them to answer it individually.
3. Collect the quizzes and review their answers to assess how much they understand about the topic. Alternatively, go through each of the answers with the large group
and ask the participants to check their own answers and identify the responses they did not answer correctly.



4. Use this information to adapt your lesson to the participants’ knowledge gaps. If the quiz was used at the end of the lesson, use this opportunity to clarify any questions that were still difficult or confusing for the participants.






Trainer Notes	Variation

If necessary, explain that some content may be new for some participants and review for others. It is expected that those with more knowledge or experience will help teach others.

Adapted from:

Quizzes can be intimidating. Make sure you create a safe learning environment for this exercise and do not make participants feel uncomfortable if they don’t know the correct answers.

Verbal quiz: For a group with low literacy skills, ask the questions verbally. Give participants a minute to think quietly about their response, and then ask them to share with a partner or ask for a volunteer to give the answer. Discuss the correct answers with the large group.

[bookmark: Responding to Quotations]Responding to Quotations
Type: Generating Ideas, Sharing Ideas, Checking for Understanding
/

What Is It?	Why Use It?

marcy_and_eva.pdf
1 of 1

Participants respond (individually or in groups) to a provocative quotation.

Can be used as an introduction to get participants interested and engaged in a topic
Helps participants share ideas about complex or controversial topics
Can be used as a way for participants to practice using new knowledge or ideas to respond to a particular point of view




How to Use It
1. Select a quote that is relevant to the topic and will help participants to think about the topic. Alternatively, you may choose multiple quotes and give different quotes to different groups / individuals. All of the quotes you
choose should relate to the topic and learning outcomes.
2. Present the quote to the participants by writing it on the flip chart, handing out small papers with the quote on it and / or reading the quote aloud.
3. Ask the participants to think about the quote and write (individually) or discuss (in small groups) their reactions to it. You may wish to provide some questions such as “Do you agree with this? Why or why not?”



4. In the large group, ask some participants to share their thoughts about the quote. If you are using this exercise in the beginning of a lesson, explain how the quote relates to the topic you will be discussing. If you are using this exercise in the middle or end of a lesson, encourage
the participants to consider the new ideas or facts they learned and how those affect their response to the quote.



Adapted from: Slapcoff, Marcy and Eva Dobler. (2012). Engaging students using active learning strategies. http://www.mcgill.ca/ skillsets/files/skillsets/engaging_students_using_interactive_strategies_active_learning_strategies_handout-ltt_nov_2012_



Variation
Participants Select Quotes: Instead of providing quotes to the participants, ask them to find their own relevant quotes from a text you provide to them. They can choose statements they agree or disagree with.
Quotes in a Jar: Prepare multiple quotes that relate to the topic and put them on slips of paper in a jar. Ask participants (individually or in pairs) to each select one quote. Participants can each share their quote and their reaction with the rest of the group.

[bookmark: Road Blocks]Road Blocks
Type: Generating Ideas, Organizing Ideas, Sharing Ideas

What Is It?	Why Use It?

Adapted from: International HIV/AIDS Alliance. (2006). Tools Together Now! 100 Participatory Tools to Mobilize Communities for HIV/AIDS. http://www.aidsalliance.org/resources/275-tools-together-now
1 of 1

Participants identify the barriers (road blocks) to something and identify solutions to the most important barriers.

Identifies the barriers to an end result
Explores how those barriers can be grouped and how they relate to each other
Helps to identify solutions to the most important barriers






How to Use It
1. Use this activity to explore situations in which participants may face barriers related to the topic – for example, ‘obtaining funding for our project’ or ‘getting support from the local government’.
2. Give participants index cards or sticky notes. Ask them to draw or write one barrier on each piece of card. Explain that barriers are any problems or obstacles that may prevent them from reaching their goal.
3. Place the cards / sticky notes in a row on the floor so that
they look like a series of road blocks.
4. Walk along the road blocks and discuss why each barrier
has been identified.
5. Agree how to group the barriers. Examples of groupings might include organizational barriers, financial barriers, physical barriers (for example, lack of equipment), social barriers (for example, people’s attitudes), political barriers and so on.



6. Encourage the participants to identify the most important barrier of those they listed. Ask them to write the most important barrier in the middle of a large piece of paper.
7. Encourage the participants to identify possible solutions to that barrier. Ask them to write those solutions around the outside of the paper, with arrows linking them to the barrier. You may do this same exercise for several of the most important barriers.
8. When the activity is complete, encourage the participants to discuss what they have learned.
· How do the different types of barriers link together?
· Which are the largest barriers?
· Which can be addressed most easily?
· What type of people and organizations need to address the barriers?


Trainer Notes
Encourage participants to be specific about the barriers. For example, rather than ‘lack of resources’, they might write ‘lack of tools’, ‘lack of money’, ‘lack of electricity’.
This activity can be overwhelming if there are long lists of barriers. Emphasize that something can be done about every barrier and even small successes can make a big difference.

[bookmark: Role Play]Role Play
Type: Sharing Ideas, Practicing

What Is It?	Why Use It?

Participants act out a situation and discuss what they experienced / observed.

Helps participants explore real-life situations in a fun and non- threatening way
Helps participants express feelings about situations Helps participants practice new skills



How to Use It
1. Explain the objectives of the role play.
2. Define the situation the group will explore during the role play (situation must fit the objectives).
3. Ask for volunteers to act out the role play. Give them time
to prepare.
4. Ask the volunteers to do the role play in front of the group. Encourage the other participants to watch and listen carefully.



5. After the role play:
a. Ask the volunteers how they felt and what they learned.
b. Ask the audience what it was like to watch, what they learned and how they felt.
c. Ask specific questions related to the objectives of the role play. For example: “Who had the most power in the situation?” “What could have made the situation better?”



Trainer Notes	Variation

It is always important to debrief after a role play. Encourage the volunteers to develop a realistic, everyday story rather than an extreme one. This will help you discuss real-life situations and issues.
Role plays are not just about what people say, but what they do. Pay attention to the body language of the volunteers and the audience.
Role plays can be fun. They can help people relax and talk openly, but sometimes the point of the role play can be missed because of the fun. You may need to remind the group to stay focused.
Not all participants are comfortable acting in front of a group. Be sensitive when asking for volunteers and do not force anyone to act if they don’t want to.

Role play with a pause: ‘Pause’ a role play at an interesting point and have a discussion. You can then restart the story afterward.
Pause and switch: After doing the role play one time, the volunteers repeat the same role play again. During the second time, participants can call “pause!” and then take the place of one of the actors and change the role play.
Alternative scenarios: Create a series of role plays that focus on the same situation but are slightly different. For example, in the second role play the key characters might be women rather than men, have positive attitudes rather than negative attitudes, etc.
Rotating trio role play: Break the participants into groups of three. Give them an opportunity to do the same role play three times so that each participant can practice each role
(primary character who is demonstrating the skill, secondary character who is responding and observer).
Role Play with a script: Read a story / script out loud and ask the volunteers to act out the characters.

[bookmark: Send a Problem]Send a Problem
Type: Practicing, Checking for Understanding

What Is It?	Why Use It?

marcy_and_eva.pdf
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Participants solve a problem in small groups and then pass it to the next group

Helps participants apply their new knowledge or skills to solve or troubleshoot a sample problem
Helps trainers assess how well participants understand Gives each participant an opportunity to contribute ideas
Allows participants to practice multiple problems and generates multiple solutions to each problem.



How to Use It
1. Create several sample problems for the participants to solve. For example, these could be common scenarios they may need to troubleshoot or issues they could face while working with communities.
2. Divide the participants into the same number of groups as you have problems. There should be two-five people per group.
3. Give each group a problem and a stack of blank paper. Ask them to solve the problem (or write down the steps they would use if faced with this problem) on one of the blank pieces of paper. Give them two-five minutes to do so.
4. Ask the groups to fold up their solution so that the next group cannot see it. Ask them to pass their problem to the next group, along with their folded solution.



5. Without looking at the solutions from the previous group, ask the groups to solve the new problem they have been given.
6. Continue solving and passing problems (along with folded
/ hidden solutions) until each group has tried several problems.
7. Pass the problems one more time so that each group has one they have not tried to solve. Ask them to open the folded solution papers and summarize the approaches or solutions that the other groups generated. Ask them to share the problem and a summary of the solutions to the rest of the class.
8. Discuss any issues or questions that arose during this exercise.



Adapted from: Slapcoff, Marcy and Eva Dobler. (2012). Engaging students using active learning strategies. http://www.mcgill.ca/ skillsets/files/skillsets/engaging_students_using_interactive_strategies_active_learning_strategies_handout-ltt_nov_2012_

Trainer Notes
Depending on the complexity of the problems, this may be challenging for some participants. Try to group the
participants so that those who are struggling to understand the concepts are paired with participants who understand and can explain it to them as they work.

[bookmark: Snowball Brainstorm]Snowball Brainstorm
Type: Generating Ideas

What Is It?	Why Use It?

1 of 1

Participants write ideas on paper and crumple them into snowballs, then toss them around the room.

Helps participants contribute ideas in a safe and anonymous way
Provides a fun and active “break” for long lessons Helps increase energy levels
Helps to generate a large list of ideas from participants




How to Use It
1. Ask participants to each take one to five pieces of paper.
2. Ask the participants a question. Instead of writing their ideas on flip chart paper as in a traditional brainstorm, ask them to write each idea on a separate piece of paper.
3. After writing their ideas, ask the participants to crumple their papers into “snowballs.”
4. Allow the participants to have a mini “snowball fight” (throwing the crumpled papers around the room). Make sure they are being safe and respectful of each other.
5. Ask each participant to pick up the snowballs closest to them.



6. Ask the participants to take turns reading out the ideas on their snowballs.
7. If needed, record the ideas on flip chart paper at the front of the room.



Adapted from:



Trainer Notes
Some participants may not be comfortable reading and writing. Only use this activity when all participants are literate. Ask them to write neatly so that other people can read their ideas.

[bookmark: Stations]Stations
Type: Practicing
/

What Is It?	Why Use It?

marcy_and_eva.pdf
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Participants alternate visiting stations around the room where they can work individually or in small groups to learn specific skills or knowledge.

More engaging than a lecture / presentation for learning detailed information
Gives participants opportunities to work individually or in small groups
Helps participants practice using new skills / knowledge
Provides a safe environment for participants to learn and ask questions within smaller groups



How to Use It
1. Create a number of stations, each with a prompt (paper with clear instructions, a list of questions to answer, tools
/ skill to practice with, etc.). Number the stations.
2. Divide the participants into groups (or if there are enough stations, they may work individually).
3. Assign each group to a different station. Explain that they will have a set amount of time (for example, five minutes) to complete the task required at that station, and then they will rotate to the next station.
4. Allow the groups to work at their stations. Keep track of time so that you can tell them when to move to the next station.



5. Circulate around the stations while the participants work to answer questions or provide extra guidance if needed.
6. After all participants have visited all stations, debrief what the group learned and the challenges they had.



Adapted from: Slapcoff, Marcy and Eva Dobler. (2012). Engaging students using active learning strategies. http://www.mcgill.ca/ skillsets/files/skillsets/engaging_students_using_interactive_strategies_active_learning_strategies_handout-ltt_nov_2012_



Trainer Notes
Station work requires participants to be relatively independent and is most effective if participants are literate and can read written instructions. If they are not literate, provide pictorial instructions and / or keep the tasks simple so they can be explained verbally.
Ensure that each station will take approximately the same amount of time so that participants are not waiting for a long time before switching to their next station.
It is important to make sure the instructions for each station are very clear. You may need to write them down and also explain them in person.

[bookmark: Sticky Note Grouping]Sticky Note Grouping
Type: Generating Ideas, Organizing Ideas

What Is It?	Why Use It?
Participants visually group and organize ideas or topics.	Encourages participants to think about best ways to organize
ideas or information
Helps participants consider all factors and organize them Helps trainers see what participants know about a topic




1 of 1

How to Use It
1. Create small groups of 3 to 6 participants.
2. Present one piece of flipchart paper to each group with the central topic / idea that you want participants to consider written on the paper (for example, qualities of a good community health promotion program).
3. Ask each group to brainstorm all of the factors that contribute to the central idea / topic. For example, they might list all of the qualities of a good community health promotion program. Ask them to write each factor or idea on a sticky note so that they are easy to move around.
4. Ask the groups to look closely at the sticky notes they have written and talk about their similarities and
differences. Ask them to sort the items into categories based on shared features.



5. Ask each group to write the name of each category on their flipchart paper and place the sticky notes that belong to that category below or around it.
6. Ask one person from each group to explain their grouping system and ideas to the rest of the participants.
7. Ask the groups to compare their ideas and categories with each other and add ideas they may have missed to their own schemes. Discuss similarities and differences in the schemes developed by the participants.



Adapted from:

Trainer Notes
This can be done as a large group activity if you have a smaller number of participants. This allows everyone to contribute ideas and suggest ways to organize them into categories as
a large group. Be sure to ask participants to write in bold markers and use large lettering on the sticky notes so that others can read them from a distance.

[bookmark: Story With a Gap]Story with a Gap
Type: Practicing
/

What Is It?	Why Use It?

HIV/AIDS.     http://www.aidsalliance.org/resources/275-tools-together-now
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Participants draw a series of pictures to identify the choices people make to reach a particular result.

Provides a visual way to explore situations and to analyze root causes
Identifies factors that affect the choices people make
Starts to identify how to help people make more positive choices





How to Use It
1. Select an end result that could occur in a community. For example, ‘family use a latrine properly’ or ‘young boy drinks safe water’ or ‘children are sick.’ This will become the end of the story.
2. On the right-hand side of the page, ask participants to draw this situation. Encourage the participants to show who is involved, where it is happening, what is taking place etc. Label the drawing “Result.”
3. Ask participants to make another drawing at the left-hand side of the page showing how the story started. Label this picture “Beginning”.
4. Encourage the participants to think about the events that might have led to the “result.” Ask them to fill the gap in the story by drawing two to five pictures between the start and finish.



5. Starting from “beginning,” encourage the participants to identify the choices that were available to the person at each stage of the story. Ask them to identify the factors that led the person to move on to the next stage in the story. Ask them to write those factors below the picture.
6. When the activity is complete, encourage the participants to discuss what the story shows.
· How could people be given more choices?
· What other choices could the person have made?
· Why do some people have few choices and other people have many choices?
· How would those different choices have changed the story?
· Who has power during each step of the story?



Adapted from: International HIV/AIDS Alliance. (2006). Tools Together Now! 100 Participatory Tools to Mobilize Communities for


Trainer Notes
This activity can be done individually or in small groups.
Encourage participants to think of a typical story rather than an ‘extreme’ or ‘tragic’ one. This will help make the activity more realistic and useful.
Stories with a gap work best when the story leading up to “result” occur over a short period of time (hours or days) rather than a long one (months or years).
It may be easier to use separate pieces of paper for each picture rather than one big piece of paper.

[bookmark: Story Telling]Storytelling
Type: Sharing Ideas

What Is It?	Why Use It?

Adapted from:
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Participants discuss ‘typical’ stories about water, hygiene, and sanitation in order to identify the issues involved and what can be done about them.






How to Use It
1. Before the activity, prepare a ‘typical’ story about water, hygiene, and sanitation in the community that is linked to your learning outcome. For example, it might be about the ‘open defecation in our community’ or ‘people living with water-related illness, such as diarrhoea’. Include details but leave the story without an ending.
2. Share the story with the participants. Encourage them to listen carefully.
3. Ask the participants what they think about the story. For example, is it realistic? How does it make them feel? What issues does it highlight?
4. Divide larger groups of participants into groups of six or less. Ask each group of participants to come up with an ending to the story. Encourage them to use speaking, singing, drawing, and / or acting to communicate their ending.

Provides a non-threatening way to identify the types of real- life situations and issues that affect people
Explores how people feel about those issues
Engages participants and allows them to relate to the ‘story’ situation
Begins to identify how to take action on those situations and issues



5. Ask the groups to share their endings.
6. When the activity is complete, encourage the participants to discuss what the story showed:
· What did the story show about relations between people in the community?
· What did it show about people’s attitudes?
· What did it show about problems related to the topic?
· How could the situation be improved?




Trainer Notes
The storyteller can dress up and use props or different voices to make the story livelier.


Variation
Participants create the stories: Ask participants to make up their own ‘typical’ story about water, hygiene, and sanitation in their community. Encourage participants to include lots of detail about the situation, people, places, and attitudes involved.



Collective storytelling: Share the first two to three sentences of a ‘typical’ story about the community. Then ask a volunteer to suggest the next two to three lines. Then ask another volunteer to suggest the next two to three lines. Keep
going until the story reaches an end or has covered several important points.
Three-part story: Divide a ‘typical’ story into three parts. Share the first part with the participants. Then stop and ask questions, such as, ‘How is the character feeling?’ ‘What do you think about what is happening?’ Then repeat the process for the next two parts.

[bookmark: Team Review]Team Review
Type: Checking for Understanding

What Is It?	Why Use It?

A game in which two teams of participants answer questions to review key concepts.

Helps participants track their learning progress Helps trainers gauge participants’ knowledge
Gives feedback about the effectiveness of the lesson / workshop
Helps participants learn from each other




How to Use It
1. Write a set of questions related to the information learned in the workshop / lesson.
2. Pick an object that will serve as a “buzzer”.
3. Explain the rules of the game to the participants.
4. Divide the participants into two teams.
5. Ask a representative from each team to come to the front.
6. Read one of the questions out loud. The first person to
grab the “buzzer” gets to answer the question.
7. If the person answers correctly, their team gets a point.
8. If the person gives the wrong answer, all the members of the other team work quietly together to try to come up with the right answer. If they are correct, they get a point.



9. If that team gives the wrong answer, no points are awarded and the correct answer is read out loud.
10. Each team sends a new person to the front for another question. They should send a different person each time so that all participants have the chance to answer a
question. Continue until all questions have been asked or you have used the available time.
11. The members of the team with the most points get a reward.



Trainer Notes	Variation

Be conscious that some people may be intimidated by having to answer a question in front of the entire group.

Team responses only: Allow the whole team to work together to answer the question. People can still take turns grabbing the “buzzer”.

[bookmark: Think Pair Share]Think Pair Share
Type: Sharing Ideas, Checking for Understanding

What Is It?	Why Use It?

futures.ca/eng/files/pdf/crosscurric.pdf
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Participants consider an issue or problem individually and then discuss their ideas with a partner.

Encourages participants to think about a question, issue or reading, and then refine their understanding through discussion with a partner
Provides a safe opportunity to reflect and share thoughts for participants who need more time to process ideas before sharing with the group




How to Use It
1. Choose a teachable moment during the class or at the end of a learning session where the process of reflection and shared discussion would bring deeper understanding.
2. Prepare a topic, question, or prompt for a planned Think Pair Share. Have a clear objective for what you want
the participants to consider and where you want the discussion to go.
3. Pose your question or prompt to the group.
4. Ask participants to spend several minutes silently thinking about (and possibly writing down) ideas in response to your question. Set clear expectations regarding the focus of thinking and sharing to be done.



5. Ask participants to turn to the person beside them to share their ideas and understanding.
6. Call upon some pairs to share their ideas with the whole class.





Trainer Notes

Adapted from: Ontario Ministry of Education. (2003).Think Literacy: Cross-Curricular Approaches, Grades 7-12. www.building-

Use Think Pair Share in all subject areas for almost any topic. For example: to discuss ethical topics, to review previously learned material, to clarify understanding of new learning, to solve problems or exchange ideas.
This strategy can be used for relatively simple questions and for ones that require more sophisticated thinking skills. The amount of time you provide for reflection and discussion will depend on the complexity of the topic / question.
Encourage the participants to use their skills such as good listening, taking turns, respectful consideration of different points of view, asking for clarification and rephrasing ideas.



After participants share in pairs, consider sharing as a whole group or switching partners to continue the exchange of ideas.

[bookmark: Truth Statements]Truth Statements
Type: Generating Ideas, Checking for Understanding
/

What Is It?	Why Use It?

Adapted from:
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Participants write “truth statements” reflecting things they
know are true about a topic before beginning the lesson.

Helps trainers gauge participants’ knowledge level and adjust the lesson accordingly
Acknowledges the knowledge participants already have about a topic






How to Use It
1. Before beginning a lesson, tell the participants that you
would like to find out what they already know.
2. Give the participants slips of paper. Ask them to write down “truth statements” – anything about the topic that they know to be true. For example, if the topic is
household water treatment they might write down “filters
can remove pathogens.”



3. Ask the participants to do one of the following (depending on the lesson):
· Anonymously stick the “truth statements” on the wall and review them as a group. Ask the group to identify any they are unsure about. Move those to a new location on the wall and come back to them at the end of the class to decide if they are true or not. They may also choose to add more truth statements based on new information they learned.
· Keep the truth statements. At the end of the lesson, they can look back and confirm whether the truth statements they recorded are true. They can add more truth statements using the information they learned.



Trainer Notes
If necessary, explain that some content may be new for some participants and review for others. Encourage the participants to be respectful of everyone’s knowledge and contributions, even if some people do not know as much about the topic.

[bookmark: What Am I]What am I?
Type: Checking for Understanding

What Is It?	Why Use It?

Each participant has a word on their back and must ask
questions to find out what their word is.

Helps participants review key topics they learned Gets everyone involved and active
Enables trainers to gauge how well participants remember their learning
Provides an interactive way to review topics learned in previous lessons / days



How to Use It
1. Pick a topic or group of topics participants learned in a previous lesson.
2. Create a list of nouns from the topic you want to review. For example, if the topic is water-related disease transmission / prevention, you could choose nouns such as “handwashing,” “source water protection,” “cholera,” “diarrhea,” etc.
3. Write each noun on a separate piece of paper. You should have one paper per participant.
4. Attach a piece of paper to each participant’s back.
5. Tell the participants that they need to find out what word is on their back, but can only ask people questions that can be answered with “yes” or “no” (closed questions).



6. Participants walk around the room and ask each other questions about what they are. When responding to other people’s questions, they are allowed to say only “yes” or “no.”
7. The activity is over when everyone has figured out the
word on their back.
8. Debrief by discussing any words that were difficult.



Trainer Notes
Be aware that some participants may not read as well as others. Only use this activity if all participants will be able to read the words and answer questions about them.

[bookmark: Word in a Hat]Word in a Hat
Type: Checking for Understanding

What Is It?	Why Use It?

Participants review what they have learned by drawing words from a hat / box and describing what they have learned about the topic.

Helps participants track their learning progress
Helps trainers gauge participants’ knowledge level and identify areas of confusion
Helps participants learn from each other






How to Use It
1. Write words related to the workshop on pieces of paper or cards. The words should be key terms or ideas that were covered in the lessons / workshop. Write one word on each card and make sure you have enough for at least one card per participant.
2. Put all the cards in a hat or box.
3. Ask the participants to stand in a circle.
4. Pass the hat / box around the circle. Ask each participant to randomly take a card from the hat when it comes to them.
5. Ask participants to define the word on their card or to
describe what they learned about it.



6. After each participant describes what they learned about their topic / word, provide an opportunity for other participants to add ideas. Clarify or repeat key points if needed.




Trainer Notes	Variation

Be aware that some people may not be able to read as well as others and may feel embarrassed to read aloud. Instead of passing the hat around, you could instead randomly draw a word for each participant and read it aloud.

Musical Words in a Hat: Play music while the hat is being passed around. When the music stops, the person holding the hat must pick a word and define / describe it.
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